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What is ACEs and Why is it important? 

“What is predictable is preventable” - Robert Anda, MD ACES study Co-Founder

https://www.youtube.com/watch?v=ccKFkcfXx-c


Understand before consequencing



Hopelessness

TRAUMA

Nightmares, Flashbacks

Decreased Concentration

Insomnia

Depression

Numbing

Irritability
Loss of Interest

Dissociation

Hypervigilance

Little or No Memories

Substance AbuseSelf-Destructive Behaviors

Eating Disorders

Chronic Pain, Headaches

Emotionally Overwhelmed
Panic Attacks

Shame, Self-Hatred Intrusive MemoriesStartle Response

EVENT + EXPERIENCE = EFFECT











What is Executive Functioning? 



How to build Executive Functioning Prayer, Yoga, Mindfulness, & Meditation - Supports 
a state of mindfulness, awareness of moment-to-moment 
experiences, may help individuals reduce stress, more 
reflective decision-making, behavior, and sustained 
attention.

Goal Setting - They allow you to assess your life and 
what you want accomplished, help overcome 
procrastination, gives motivation, and measures progress.

 

Sports - Focused attention and skill development 
inherent in competitive sports draw on the ability to 
monitor one’s own and other’s actions,quick decisions, 
and respond flexibly to play. Ongoing,  challenging 
aerobic activity can also improve executive function. 

Theater -  Being coordinated with choreography, 
learning lines, and entering/leaving stage on time all 
requires executive functioning. 

Music - Working memory, selective attention, cognitive 
flexibility, and inhibition are challenged while developing 
skills playing instruments, singing or dancing.

Strategy Games -  Classic games like chess, 
sudoku, word searches, and crossword puzzles help 
exercise your memory, planning, and attention. 

Journaling & Self-talk - Journaling & positive self-talk 
can help the brain problem-solve in healthy and realistic 
ways. 









Educational Practices and Policies 

● A survivor of trauma who is in a state of alarm is more anxious, less capable of concentrating, and more 
sensitive to nonverbal cues and can misinterpret these cues 

● May avoid new tasks, feels overwhelmed easily, helpless, or angry. 
● Can dissociate (space out), hostile, or avoidant (missing class). 
● Even compound commands can be processed inaccurately. Which can create a cycle of their lack of 

understanding with teacher’s frustration and negative connections in the learning process. (Perry, 2006). 

Remember: the baseline for that student is a state of low level fear. 

What helps? 

● A respectful, structured, predictable, and safe learning environment 



Protective Factors 

● Loving, supportive parents

● Parents who read and talk to their kids

● Healthy relationships with parents, family members and friends

● Learning good communication skills



What can we do?

● Be there for the child when they need support and encouragement.

● Let the child know he or she is loved and has a purpose in life.

● Let them know they can count on you if bad things happen.



Want to know more? 

● Resilience movie https://kpjrfilms.co/resilience/ 
● Brain Architecture game https://dev.thebrainarchitecturegame.com 
● Community Resilience Initiative https://criresilient.org 
● Center on the Developing Child, Harvard University, 

https://developingchild.harvard.edu/resources/three-core-concepts-in-earlydevelopment/  
● ACE response http://www.aceresponse.org/give_your_support/ACEs-in-Education_25_68_sb.htm  
● ACEs Connection https://www.acesconnection.com
● ACEs Too High https://acestoohigh.com  
● Connections Matter http://www.connectionsmatter.org/resources/ 
● National Child Traumatic Stress Network https://www.nctsn.org/resources/child-trauma-toolkit-educators 
● Trauma Sensitive Schools https://traumasensitiveschools.org 
● Boy who was raised by a dog book by Bruce Perry  

https://www.acesconnection.com
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Questions?


